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ABSTRACT 

This booklet is designed to assist administrators and 
teachers in planning, developing, and implementing K-12 theater 
instruction. The materials presented in the booklet are intended to 
aid local school systems in planning local curricula, developing a 
local philosophy, defining local goals, evaluating the extent to 
which the goals are contained in current curricular offerings, 
identifying needed curricular content, and defining selected theater 
terns with important curricular implications. The booklet is 
organized in five major sections: (1) Philosophy; (2) Goals and 
Subgoals (broad statements of desired outcomes derived from the 
philosophy); (3) Expectancies (behavioral statements); (4) 
Illustrative Objectives (sample objectives which show how goals and 
subgoals may be treated at particular learning levels); and (5) 
Curriculum Development Process (describing how to develop and use 
goals, subgoals, expectancies, and objectives in the preparation of 
theater scopes and sequences and instructional units). Six appendixes 
contain a sample set of illustrative objectives, a note on required 
Maryland competency objectives, a theater curricular framework 
glossary, and lists of the Maryland Theatre Curricular Framework task 
force, review panel, and national review panel. (SR) 
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Through observation and artistic imitation, theatre has 
studied and commented on human behavior for cen- 
turies. Theatre continues to flourish in its pure form 
while film and television have adapted its presentational 
qualities, making theatrical experience an integral part 
of daily life. An amalgam of the other arts, theatre has 
unusual power to inform and to instruct at the same 
time that it entertains. 

Theatrical history claims the names of writers whose 
works are essential to the study of civilization; other the- 
atrical collaborators — performers, directors, techni- 
cians, and managers — hav? contributed to civilization 
through this lively art. As an index to human imagination 
and invention, theatre invites close attention. 

This curricular framework provides guidelines for the 
development and assessment of comprehensive K-12 
theatre education programs in the schools of Maryland 
and indicates ways in which citizens in an increasingly 
complex society can learn in and through the study of 
theatre. 

Joseph L. Shilling 

State Superintendent of Schools 
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In response to a statewide mandate for more com- 
prehensive programs in the arts, the Maryland State 
Board of Education, through the State Superintendent of 
Schools, formed a theatre task force charged with de- 
veloping goals for a comprehensive K-12 theatre pro- 
gram. The task force was made up of elementary and 
secondary school teachers of theatre, a public school 
specialist in aesthetic education, the director of a the- 
atre company that performs and provides consulting 
services for schools, a university specialist in theatre 
education, and a state specialist in the fine arts. The task 
force functioned under the aegis of the Chief of the Arts 
and Humanities Section of the Maryland State Depart- 
ment of Education. 

The group reviewed curricular materials related to 
theatre education from many sources and numerous 
states. Background material from respected theatre edu- 
cators was also considered as the task force developed 
its philosophy and the four goals of the program. Mem- 
bers of the task force developed and refined subgoals for 
each goal and listed expectancies that delineate the pos- 
sible scope of the subgoals. Illustrative objectives were 
then developed as examples of ways to incorporate sub- 
goals into local theatre curricula. 

Reviews of the final document were made by na- 
tionally recognized experts in theatre education and 
teachers, supervisors, and theatre practitioners from 
Maryland. A formal review panel, chaired by the State 
Assistant Superintendent, Division of Instruction, was 
convened to consider the completed work. 

Finally, the State Department of Education funded 
projects for local systems to examine their current pro- 
grams and outline and compare their desired theatre 
curriculum with the new goals for theatre education. 

This document summarizes the work directed by the 
task force and includes a section to assist local school 
systems in their curriculum development efforts. 




A Statement of Purpose 

Theatre: A Maryland Curricular Framework is de- 
signed to assist administrators and teachers in planning, 
developing, and implementing K-12 theatre instruction. 
It includes a philosophical statement and guidelines for 
formal, systematic, and comprehensive study of the dis- 
cipline. Theatrical activities are an essential component 
of theatre study; they also can be integrated with general 
curriculum. The materials presented will aid local school 
systems in: 

Planning local curricula. 

Developing a local philosophy, 

Defining a local set of goals and subgoals. 

Evaluating the extent to which the goals and subgoals 

are contained in current curricular offerings. 
Identifying needed curricular content and instruc- 
tional strategies, and 
Defining selected theatre terms having important cur- 
ricular implications. 

This document is organized in five major sections: 

The Philosophy — This section defines the nature of 
theatre and describes its relationship with society, the 
learner, and the school curriculum. 

Goals and Subgoals — These broad statements of de- 
sired outcomes derive from the philosophy and provide 
direction and clarity for the program. 

Expectancies — These behavioral statements provide 
further definition for each subgoal. 

Illustrative Objectives — These sample objectives 
show how goals and subgoals may be treated at particu- 
lar learning levels. 

Curriculum Development Process — This section de- 
scribes how to develop and use goals, subgoals, expec- 
tancies, and objectives in the preparation of theatre 
scopes and sequences and instructional units. 



ERLC 



1 



BEST COPY AVAIIABLF 




he Nature of Theatre 

Theatre is an art with roots that extend deeply into 
human experience. In a time-honored tradition that 
stretches back to the first enacting storytellers, theatri- 
cal expression has enriched religious rite, enhanced the 
rituals that mark the passages of private and public life, 
voiced the concerns of individuals and society, and ex- 
plored the frontiers of curiosity and creativity. 

Theatre is the empathetic examination of human expe- 
rience by actors before an audience. While it may take 
many shapes and serve many purposes, theatre is a dis- 
ciplined, collaborative activity that requires the ability to 
think critically, to create imaginatively, to call upon emo- 
tional resources, and to share verbally and non-verbally. 

Those involved in the creation of theatre are play- 
wTights, actors, directors, designers, technicians, and au- 
diences — present in varying degrees depending on the 
purpose, the nature, and the setting of the theatrical en- 
terprise. Each is influenced by cultural context, stylistic 
evolution, and personal inspiration. 

By engaging both the intellect and the emotions 
through imitation of human behavior, theatre results in 
an exprience that is more than the sum of its parts. 
Uniquely, theatre permits transcendence of immediate 
reality and acknowledgement of kinship with the human 
family across time and space. 

In Shakespeare's phrase, theatre holds "the mirror up 
to nature." 

Theatre and Society 

Theatre has always served a social purpose. Springing 
from the need to communicate expressively, theatre has 
provided society with a unique way of examining its con- 
dition, its fears, hopes, dreams, and aspirations. The con- 



tent of theatre extends to theatre-derived media (film, 
telexdsion) and is prominent in daily life, politics, com- 
merce, and leisure. Because theatre in its varied forms is 
an artistic amalgam of all the arts, it has unusual power 
to inform and instruct as it entertains. Understanding its 
content and how that content affects the quality of life is 
essential to an informed citizenry. Theatre, therefore, 
challenges the members of society to examine life expe- 
rience and to share intellectually and emotionally. 

In its most frequent form, theatre is a communal ac- 
tivity requiring the participation of technicians and art- 
ists and the presence of an audience. 

Theatre and the Learner 

Imitation, which lies at the center of theatrical activity, 
is learned early in life and practiced thereafter Through 
sequential theatrical experiences that imitate, explore, 
and respond to human behavior, students have wide op- 
portunity to develop self-esteem, to communicate, to 
master basic skills, to inquire and discover, to create, 
and to explore values. 

Theatre refers to the study of the artistic discipline. At 
the elementary level, students learn through creative dra- 
matics and possibly performance experiences having a 
clear distinction between actors and audience. At the 
secondary level, students encounter theatre as both an 
academic discipline and as a performing art. Addi- 
tionally, theatre activities may be used as instructional 
strategies for implementing general curriculum K-12. 

While some students demonstrate special talent and 
should be assisted in preparing for professional theatre 
careers, all students are entitled to share in theatrical ex- 
periences aimed at achieving four m^yor goals that foster 
intellectual, aesthetic, social, and technical proficiency. 
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Theatre Curriculum 

A theatre curriculum is the organized means by which 
students may be assisted in establishing a life-long rela> 
tionship with theatrical expression. Structured by scope 
and sequence, curriculum in theatre reflects the nature 
of the art form, its societal relationship, and its signifi- 
cance to both broad and specific needs of learners. 

Theatre experiences K-12 are intended to encourage 
students to explore aspects of their development, to ex- 
press themselves creatively, to develop intellectual and 
physical discipline, and to reflect on universal issues. All 
theatre experiences should accommodate the interests 
and abilities of students and lead them systematically to- 
ward an integrated understanding and appreciation of 
the role of theatre in their personal lives and 
environment. 

Theatre curriculum lends itself particularly to experi- 
mentation and to revision on the basis of spectator re- 
sponse. Theatre, by its nature, is communal and for that 
reason places students in the position of developing and 
using skills that promote the common good. 

Theatre study challenges students to develop the 
skills of attending, responding, and evaluating. Because 
of the prevailing influence of theatre-derived media, 
such skill development spreads naturally from the study 
of the art form outward to society where the success of 
theatre is encouraged by an informed, discriminating 
audience. 

Theatre curriculum encompasses the study of theatre 
history and dramatic literature; development of physical, 
emotional, and interpretive skills; understanding and 
mastery of language, vocal, and physical technique; ap- 
preciation and demonstration of technical theatre craft; 
and the development of critical acumen. 



THEATRi EDUCAflON 
GOALS AND SUBGOAIS 




These four goals and their respective subgoals represent 
broad guidelines for K-12 theatre programs in the 
school systems of Maryland. The goals and subgoals 
amplify different aspects of a program designed for all 
students at all grade levels. 

While the goals and subgoals sometimes may be pur- 
sued separately, they must be interwwen for truest 
achievement. The goals and subgoals are the driving 
force behind the knowledge, skills, habits, and attitudes 
to be achieved in a comprehensive progi'am. 

Each goal addresses a different category of content. 
Those categories included are: 

Goal 1. Aesthetic Education 

Goal 2. Historical, Cultural, and Social Context 

Goal 3. Creative Expression and Performance 

Goal 4. Aesthetic Criticism 
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GOAL1 



To develop the ability to per- 
ceive and respond to theatre 
as a collaborative imitation 
of human experience 

Traditionally theatre has served 
society as a reflector of individ- 
uals and groups in their efforts 
to know and live with others. Its 
metaphoric representation of 
human beha\ior allows partici- 
pants and observers to confront 
shared universal issues, to evalu- 
ate solutions, and to seek fulfiii- 
ment of human potential. 

(Joai 1 focuses on how theatre 
has depicted the spectrum of 
human beha\dor, how that be- 
havior is manifest in the com- 
munal effort of making and 
appreciating theatre, and how 
examination of that behavior 
can lead to recognition and un- 
derstanding of membership in 
the human family. 



Subgoals 



1.1 Develop an understanding of how theatre, as a col- 
laborative art form, reflects humanity. 

1.2 Develop an understanding of how the elements of 
theatre are used to enhance perception and aes- 
thetic response. 
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GOAL 2 




To develop an understanding 
of the theories y forms, history, 
and literature of theatre 

Theatre requires of its practi- 
tioners a close understanding of 
its origins, growth, and varia- 
tions. While students may study 
theatre for varied reasons, they 
are more proficient when they 
understand themselves in 
relation to the world of theatre 
past and present. In the elemen- 
tary grades, students explore 
the content of this goal best 
when they engage in dramatic 
play, creative dramatics, and 
theatrical activities integrated 
with general curriculum. Sec- 
ondary school students should 
pursue more formal study of 
this goal. 

Goal 2 describes those as- 
pects of theatrical knowledge 
and perspectives which are es- 
sential to a comprehensive the- 
atre curriculum. It also includes 
a study of the purposes of the- 
atre, the contributions of 
various cultures and theatrical 
artists to the art form, and the 
interrelationship of theatre and 
society. 
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Subgoals 



2.1 Develop and demonstrate knowledge that diverse 
theories and forms of theatre satisfy cultural 
needs, past and present. 

2*2 Develop understanding of the history, traditions, 
and conventions of theatre. 

2.3 Develop and demonstrate knowledge of dramatic 
texts and other literature of the theatre. 
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GOAL 3 




To develop knowledge, ideas, 
and skills for theatrical 
expression 

Artistic creation presupposes 
competency in craft (tech- 
nique). Close familiarity with 
the forms, materials, tools, and 
varieties of theatrical practice 
enhances creativity v/ithin the 
collaborative making of theatre. 
Because craft is essential to 
artistic accomplishment, its de- 
velopment undergirds all as- 
pects of theatre. 

Goal 3 indicates the broad 
range of technical expertise nec- 
essary to both theatrical practi- 
tioners and audiences. Implied 
in the goal is individual mastery 
that contributes to unified artis- 
tic expression. 
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Subgoals 

3.1 Develop and explore the creative process through 
theatrical activities. 

3.2 Develop and apply theatrical knowledge, princi- 
ples, and practices to theatrical activity, 

3.3 Develop individual responsibility in collaborative 
theatre process. 




GOAL 4 




To develop (he ability to make 
aesthetic judgments through 
theatre experience 

Theatre is both craft and art. 
Understanding, appreciating, 
and responding to both of these 
aspects of theatre requires the 
ability to discriminate between 
them and the ability to recog- 
nize how they interact. Develop- 
ing criteria forjudging theatrical 
presentations enhances artistic 
effort and audience reaction. 

Goal 4 describes the interplay 
between intellectual compre- 
hension and the trial-and-error 
practices of theatre in its effort 
to provide aesthetic satisfaction 
and to move and persuade 
audiences. 



Subgoals 

4.1 Develop the knowledge, skills, and sensitivity to 
make aesthetic judgments. 

4.2 Develop, analyze, and apply criteria for making 
aesthetic judgments in evaluating theatrical 
performance. 

4.3 Develop the ability to use evaluation as a means 
for achieving ensemble effect. 
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he expectancy levels 



further delineate the scope of the goal and subgoal state- 
ments and pro\ide a flexible format for describing ex- 
pected student outcomes. This format allows the teacher 
to target a class or even an individual student according 
to the student's promise and experience, or according to 
age or grade level. The three levels may be described as 
follows: 

Level 1 — Earliest level of exposure, the beginner, pri- 



EXKaANCY 
STATEMENTS 




marily physical and concrete information and activity, 
initiating basic concepts. 

Levels — Reinforcement and extension of basic skills 
and experience, intermediate difficulty, increasingly so- 
phisticated concepts, broader scope and acti\ity. 

lj€vel 3 — Advanced level, synthesis of ideas, competent 
application of concepts and skills, integration with other 
academic areas, preparation for mature development. 



OOAL 1 : To develop the ability to perceive and respond to theatre as a collaborative imitation of human experience 



LEViLI LEVEL2 LEVELS 

SUBOOALS EXPLORE FOCUS APPLY 



1.1 Develop an understand- 
ing of how theatre, as a 
collaborative art form 
reflects humanity. 



Become aware of how 
theatre depicts univer- 
sal stories and themes. 



Recognize how theatre 
has been used to reflect 
social concerns. 



Analyze how theatre 
satisfies the need for 
aesthetic expression 
through portrayal of hu- 
man experience. 



1.2 Develop an understand- 
ing of how the elements 
of theatre are used to 
enhance perception and 
aesthetic response. 



Identify the elements of 
theatre: imitation, lan- 
guage, action, space, 
time, and energ>^ 



Identify the relationship 
between the elements of 
theatre and aesthetic re- 
sponse. 



Analyze the elements of 
theatre in all phases of 
theatre study. 
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OOAL 3i To develop an understanding of the theories, forms ^ history y and literature of theatre 


SUBOOALS 


UVILI 
iWLORE 


UVIL2 
FO^US 


LIVIL3 
AWLY 


2.1 Develop and demon- 
strate knowledge that 
diverse theories and 
forms of theatre satisfy 
cultural needs, past and 
present. 


Demonstrate behavioral 
diversity through imita- 
tion. 


Demonstrate knowledge 
of the different kinds of 
theatre in major cul- 
tures and major histor- 
ical periods. 


Demonstrate knowledge 
of the role of theatre in 
contemporary American 
life. 


2.2 Develop understanding 
of the history, tradi- 
tions, and conventions 
of theatre. 


Demonstrate knowledge 
of theatrical conven- 
tions such as willing 
suspension of disbelief, 
impersonation, attend- 
ing, applause. 


Demonstrate knowledge 
of the relationship be- 
tween theatre adivity 
of the past and the pres- 
ent. 


Demonstrate knowledge 
of the contributions of 
major theatrical practi- 
tioners. 


2.3 Develop and demon- 
strate knowledge of dra- 
matic texts and other 
literature of the theatre. 


Distinguish among the 
features of dramatic 
text, e.g., dialogue, nar- 
ration, acts and scenes. 


Read, perform, and at- 
tend selected plays. 


Read and respond to se- 
lected material about 
theatre history, crit- 
icism, commentary, and 
biography. 



2u 

13 




OOAL 3i To develop knowledgey ideaSy and skills for theatrical expression 



UVIL1 UV1L2 LiVEL3 

SUSOOALS OPtOn FOCUS AlWLY 



3.1 Develop and explore the 
creative process 
through theatrical 
activities. 


Communicate through 
theatrical activities. 


Develop a variety of 
original theatrical 
activities. 


Rehearse and perform 
various theatrical 
activities. 


3,2 Develop and apply the- 
atrical knowledge, prin- 
ciples, and practices to 
theatrical activity. 


Become aware of skills 
used in theatrical 
activities. 


Develop the various per- 
formance/production 
skills required for the- 
atrical activities. 


Refine performance/ 
production skills. 


3.3 Develop individual re- 
sponsibility in collab- 
orative theatre process. 


Become aware that the- 
atre activity requires re- 
liance on self and 
others. 


Demonstrate awareness 
of the various responsi- 
bilities necessary in 
play production. 


Practice social responsi- 
bility in all theatrical 
activities. 


GOAL 4i To develop the ability to make aesthetic judgments through theatre experience 


SUBOOAU 


UVILI 


LIVIL2 
FOCUS 


LIVIL3 
AP^LY 


4.1 Develop the knowledge, 
skills, and sensitivity to 
make aesthetic judg- 
ments. 


Become aware that be- 
cause all art is a form of 
personal expression, it 
should be treated re- 
spectfully. 


Recognize that knowl- 
edge and experience in- 
fluence aesthetic 
judgment. 


Demonstrate a variety 
of ways of expressing 
aesthetic judgment 


4.2 Develop, analyze, and 
apply criteria for mak- 
ing aesthetic judgments 
in evaluating theatrical 
performance. 


Establish basic criteria 
for evaluating theatrical 
responses. 


Apply evaluative criteria 
to both in- and out-of- 
school performances. 


Expand personal crite- 
ria by reading and wri- 
ting theatre criticism. 


4,3 Develop the ability to 
use evaluation as a 
means for achieving en- 
semble effect. 


Demonstrate the ability 
to respond to personal 
and peer performance 
in a positive, con- 
structive manner. 


Build performance 
skills and positive self- 
image through self, peer, 
and directorial evalua- 
tion. 


Demonstrate an under- 
standing that theatre re- 
quires unity of effort 
and effect. 
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lUUSmATIVE 
OBJECTIVES 



hese sample objectives GOAL 2 To develop an understanding of the theories, 

represent a way to incorporate a framework subgoal into forms, history, and literature of theatre 
local theatre education curricula.* They are organized to ^ ^ , , , , i , , 

give sample objectives for three qualitatively different V^^^^ ^-.^ ^^""f^^ demonstrate knowledge that 

learning stages. A local school system choosing to use ^^^^J^^ ^^^""''f f^™^ ^^^^^'^ ^^^^^^^ ^^^^^^ 

these illustrative objectives may determine their specific "^^^^ present, 
placement and modify them to meet local needs. 



EXPECTANCIES 



2.1.1 Demonstrate behavioral diver- 
sity through imitation. 



2.1.2 Demonstrate knowledge of the 
different kinds of theatre in 
m^or cultures and m^or his- 
torical periods. 



2.1.3 Demonstrate knowledge of the 
role of theatre in contempo- 
rary American life. 



OUICTIVES-UVIL 1 

During the early year<5, students will 
be able to: 

Imitate people, animals, and 
things from everyday life. 

Explore differences among 
people through dramatic play. 

Explore through dramatic 
play, behaviors of fictional 
characters. 



OBIICTIViS- LEVIL 2 

During the middle years, students 
will be able to: 

Identify ways in which people 
in different cultures have used 
playmaking to imitate daily 
life. 

Identify ways in which people 
in different cultures have de- 
veloped distinctive forms of 
playmaking. 

Identify differences between 
theatre and theatre-derived 
media and how each presents 
characters in crisis situations. 



OBJiCTIVIS-UVIL 3 

During the high school years, 
students will be able to: 

Demonstrate knowledge of 
how specific playwrights in 
major historical periods have 
imitated life through drama. 

Demonstrate knowledge of 
major periods of theatrical his- 
tory and different cultural the- 
atrical expressions. 

Demonstrate knowledge of 
how Pulitzer Prize winning 
plays have reflected American 
life. 



* These objectwes are representative of a set of sample objectives for each goal and subgoal prepared and validated under the 
direction of the Maryland Theatre Curriculum Framework Task Force. The sample set of validated illustrative objectives 
may be found in Appendijc A. 
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CURRICULUM 



his section will guide 
pecialists and teachers as they assess exist- 
and develop new curricula. The material is 
Hind the four essential components of the 
)1 curriculum: an underlying philosophy, the 
of the program, the scope and sequence, 
room instructional units. Each component 
in terms of its purpose, its specific elements, 
m be assessed and developed, hi addition, 
rom an existing Maryland curriculum guide 
ach component. 

HY 

• is an explicit statement of the beliefs that 
>ects of a school system's curriculum. De- 
lilosophy allows educators in a system to 
isus about the nature of the subject matt(T 
:o the instructional program. A clear state- 
:)sophy, therefore, can aid the school system 
^ goals, specifying instructional strategies, 
g progiams. 

lensive philosophy should begin by address- 
ct matter, its relationship to society, and its 
to learners. Based upon a synthesis of these 
:lear statement should be developed to di- 
em in structuring its curriculum. 

:t Matter 

should describe the type of subject matter 
taught and the disciplines from which the 
>hould be drawn. It should address the un- 
mises and values as well as the investigative 
id processes inherent in these disciplines. 

?ds in relation to the subject matter should 
-y importance when planning a program, 
of the philosophy should describe these 
ow they can be met by a comprehensive 




The Learner 

The system's set of beliefs about the needs of students is 
found here. These needs include those influenced by the 
external demands of society and those that, if met, 
would lead to personal fulfillment. 

The Curricular Statement 

The curricular statement is the culminating section of 
the philosophy. It synthesizes the needs of society and 
the learner with the subject matter content to produce a 
rationale for the curriculum. 

Developing a Philosophy 

In developing a program philosophy it may be useful to 
review other philosophies in existence at the local, state, 
and national levels. Implicit beliefs held by the local 
community should also be identified and considered. 
Finally, a system wide consensus should be reached on 
the key beliefs outlined in the final product. 

Example of a Local Philosophy 

Theatre is a metaphoric representation of human be- 
havior. A collaborative artistic expression, to which 
some of the world's greatest artists have contributed, 
theatre has traditionally served society by depicting in- 
dividuals engaged in the full range of experience. Be- 
cause it explores the idea "I am human, therefore 
nothing human is alien to me," theatre encourages us to 
share intellectually and emotionally, to explore universal 
concerns, and to renew the spirit. 

Theatre is an integral part of the academic cu iculum 
which uniquely integrates major aspects of other fields 
of study into its own. Systematic and continued theatre 
experiences in education provide learners with oppor- 
tunities to master basic skills, to inquire and discover, to 
create, and to explore values. 

While some students demonstrate special talent and 
should be assisted in preparing for professional theatre 
and related careers, all students are entitled to share in 
theatre experiences which encourage them to develop 
their internal and external resources, to explore their 
creative potential, to investigate the social and historical 
context in which they live, and to expand their critical 
acumen. 
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THE NATURE OF THEATRE 

Rooted in the universal need for expressive communica- 
tion, theatre imitates and symbolizes human action in 
order to explore thought, feeling, and behavior. Of all the 
art forms, theatre is the most human because its align- 
ment of purpose and mode of expression allow it to 
closely approximate daily life. 

Theatre is a collaborative discipline. Its components 
are text, actors, director, designers, technicians, and au- 
dience — present in differing degrees according to inten- 
tion, nature, and setting of the theatrical endeavor. Each 
is influenced by time, place, culture, and personal 
individuality. 

THEATRE AND SOCIETY 

Theatre is social in nature. It requires collaboration 
among artists, technicians, and audiences, thereby en- 
hancing a community's effort to understand itself and its 
individuals. The concerns of theatre are also the con- 
cerns of theatre-derived media (film, television), and are 
prominent in personal life, public life, commerce and lei- 
sure. Because theatre is an amalgam of all the arts, it has 
unusual power to inform and instruct as it entertains. 
While 'Splaying" with our fears, hopes, dreams, and aspi- 
rations, theatre allows us to make meaning that en- 
hances the possibility of our knowing and living 
successfully with one another. 

THEATRE AND THE LEARNER 

Theatre actively involves students as observers, 
organizers, creators, and evaluators. Through multisen- 
sory experiences, they are assisted in developing knowl- 
edge, skills, creative expression, and values. Because of 
the interdependency of those involved in the production 
of theatre, students develop competencies beneficial to 
all: self-esteem, social consciousness, and responsible 
action. Each individual is essential to the group 
endeavor. 

As students engage in dramatic activities as part of 
the curriculum, they are able to integrate both their 
intellectual and emotional capacities. As they engage 
in theatre study, students are able to focus on the 
requirements of the artistic discipline. 



Theatre activities lend themselves particularly to Ian- 
guaging competencies, to interdisciplinary investigations 
of history and culture, and to such problem-solving skills 
as hypothesis testing and decision making. Theatre is 
also an ideal vehicle for perfecting lifelong consumer 
skills. 

THEATRE CURRICULUM 

A theatre curriculum is developed and structured by 
scope and sequence. It is the organized means by which 
students may be assisted in establishing a life-long rela- 
tionship with theatrical expression. Organized curricu- 
lum in theatre should meet both the broad and specific 
needs of students through the study of theatre as an art 
form, for its historical and cultural contributions, for its 
relationship to society and for its importance to the 
individual. 

Theatre experiences K~I2 are intended to encourage 
students to explore aspects of their development, to ex- 
press themselves creatively, to develop intellectual and 
physical discipline* and to reflect on universal issues. 

GOALS 

Goals are broad generalized statements derived from the 
philosophy that determine the curriculum. They set the 
direction of the program by identifying those learner 
outcomes to be achieved through the program. 

Since program goals are broad, subgoals may be used 
to define the major areas covered by each goal. Addi- 
tional levels of behavior statements may be witten to 
further specify the expected behaviors within each 
subgoal. 

Developing Goals 

Goals should be developed from and thus reflect the sys- 
tem's philosophy. The chosen set of goals should at mini- 
mum incorporate all of the goals and subgoals from the 
state while addressing the specific needs of the commu- 
nity and special populations of children. 
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Example of a Local Set of Goals 

The following comparison shows how a local set of goals 
has incorporated the required state ti^eatre goals: 



A LOCAL SET OF GOALS 



Through the study of theatre, the 
student will: 

1. Heighten personal eryoyment of 
the theatrical ai-ts, developing 
personal aesthetic standards 
through critical exposure to the 
efforts of others. 

2. Develop an awareness of and 
confidence in one's self through 
interacting with others. 

3. Demonstrate competency in 
handling stage tasks and develop- 
ing skills as performer, techni- 
cian, and member of the 
audience. 

4. Demonstrate understanding of 
the theories and history of the- 
atre, drama, and art. 



STATE 
THEATRE 
EDUCATION 
GOALS 



Goals 1,4 

Goals 1,3 
Goals 3. 4 

Goals 2, 4 



SCOPE AND SEQUENCE 

A scope and sequence is a picture of the entire curricu- 
lum from the school system level. It provides a broad 
overview of the content of the curriculum and illustrates 
the sequencing of the material from kindergarten 
through the twelfth grade. 

In any scope and sequence certain key elements must 
be presented for each unit or course: the title or topic, a 
narrative describing the goals and subgoals to be taught, 
and the placement of the unit or course within the 
school program. 

Developing and Assessing a Scope 
and Sequence 

The first step for developing a new scope and sequence, 
or modifying an existing one, is to review the current 
curriculum, it may be helpful to answer the following se- 
ries of questions about the current scope and sequence. 

1. Do the topics covered adequately meet the desired 
scope of the program? 

2. Is the content, as well as its placement, appropriate 
for the developmental levels of the various types of 
learners? 



3. Is each of the system's goals incorporated into the 
current scope? 

4. Does the sequence follow a logical order and allow for 
recycling material when appropriate? 

The sinswers to these questions should be examined 
and recommendations made for needed changes in the 
scope and sequence. Once this needs assessment has 
been completed, the scope and sequence should be re- 
vised to reflect the newly developed philosophy and 
goals. 

Example from a Local Sequence 

There are a variety of ways a sequer.ce could be struc- 
tured and still meet the recognized needs of a system. 
The following example describes ?>equences for learners 
at levels I, II, and III. 

LEVEL I 

LeVs Pretend 

Imitative Dramatic Play 

Creative Dramatics 

Beginning Roleplay 

Mime 

Puppets! 

Theatre Around the World 
Theatre in Relation to Holidays 
Theatre of Other Cultures 
The Play's The Thing . . , 
Seeing Plays 

Appropriate Audience Behavior 
Introduction to Theatre Terminology' 
and Production Elements 

On Stage 
Reading Plays 
Choral Reading 

Basic Acting Skill Development 
Knowledge of Stage Directions 
Script Work 

Sharing the Stage Space 
Rehearsal and Performance 
Let's Write a Play 

Story Development (beginning, middle, end) 

Dramatic Conflict 

Setting 

Characters 

Dialogue 

Resolution 
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LEVEL II 
Exploring Roles 

Improvisation 
Advanced Mime 
Advanced Roleplay 

Examining Stereotypes and Stock Characters 

Creating an Ensemble 

Group Dynamics 

Group Roles 

Developing Chai-acters 

Rehearsal Responsibilities and Behaviors 

Theatre History 

Theatre's Roots 

Theatre as a Ritual 

Theatre in Other Cultures 

Ethnic Influences and Contributions 

Theatre Styles and Forms 

Contemporary Theatre 

Seeing is Believing 

Attending Plays in the Community 

Appropriate Audience Behavior 

Meeting with Theatre Professionals 

Evaluating Performances 

Critiques: Oral and Written 

In The Spotlight 

Reading Plays 

Extending Acting Skills 

Increasing Awareness of Theatre Elements 

and Terminology 
Technical Design 
Reader's Theatre 
Scene Study 

Rehearsal and Performance 
Evaluating One's Own Performance 

and the Performance of Others 
Playwriting 

Reading and Analyzing Scripts 
Plot Development 

Characters and Character Development 
Dialogue 

LEVEL III 

Introduction to Theatre 

The Acting Process 

Basic Stage Movement 

Basic Vocal Techniques 

Script Analysis and Interpretation 

Stage Production Procedures 

Theatre History — An Overview 



Theatre I 

Mime 

Ensemble Acting 
Characterization 
Production Text Analysis 
Theory and Criticism 
Historical/Social Context of Acting 
Theatre 11 
Reader's Theatre 

Acting for Arena, Thrust, and Proscenium Stages 
Elements of Directing 

Design Elements and the Production Concept 

Actors and the Business of Theatre 

Using Theory and Criticism in Play Analysis 

Theatre III 

Acting Styles 

Acting for the Camera 

Directing Projects 

Technical Theatre Design Projects 

Development of Critical Theories 

Elective: Play Production 

Theatre Architecture 

Scenic and Costume Design 

Stagecraft 

Lighting Design 

Makeup Design 

Music and Sound Design 

Elective: Directing 

The Director's Function 

Production Concept and Style 

Script Selection 

Auditioning and Casting 

Fundamentals of Composition and Picturization 
Fundamentals of Movement and Rhythrr. 
Play Adaptation 

Elective: Development of Theatre 
Greek Theatre and Roman Tragedy 
Commedia dell' Arte and the Medieval Stage 
Elizabethan Stage and Shakespeare 
Restoration Comedy to Modern Theatre 
Non-Western Theatre 
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Example from a Local Scope 

The scope of each course or unit is describee' through a 
narrative and a listing of the goals and subgoals covered. 
Though two school systems may teach the same se- 
quence (that is, the same topic at the same grade level), 
the scope of that course or unit may be different. The 
following is an example of a local system scope for 
courses in three grades in level 1. 

1st Grade 

The theatre program for the first grade focuses on basic 
theatre concepts and skills. Projects are designed to al- 
low students to explore through personal experience: to 
imitate, to investigate the senses, to share ideas and feel- 
ings, to recognize the need for collaboration in theatrical 
activities. The first grader will come in contact with a va- 
riety of materials and processes and through related th-- 
atrical activities will develop the theatrical skills that 
enhance competence in other areas of learning. 

The first grader will: 

• Develop a better understanding of self, family, and 
community. 

• Identify how each of the senses contribute to knowing 
and feeling. 

• Reinforce communic^ation skills. 

• Develop self-confidence and accept responsibility. 

• Kngage fully in dramatic play and creative drama. 

• Demonstrate appropriate audience behavior. 

First grade theatre meets the following state subgoals: 
Li, 1.2 
2.1, 2.2 
3.1, 3.2, 3.3 
4.1, 4.3 




2nd Grade 

The theatre program for the second grade focuses on ap- 
plied theatre concepts and skills. Cirealer attention is 
given to the details of sensory and emotional experi- 
ences. (Communication and attending skills are empha- 
sized. Students are encouraged to share creative ideas 
with others. Through related theatre activities, the sec- 
ond grader will enhance competence in other areas of 
learning. 

The second grader will: 

• Develop a better understanding of neighborhood, 
community, and occupations. 

• Distinguish various behavioral roles: home, classroom, 
playground. 



• Use diamatic play and creative drama as a means of 
clarifying and sharing ideas and feelings. 

• Use costumes and properties to enhance theatre 
activities. 

• Work well with others, express personal preference, 
and assume responsibility. 

Second grade theatre meets the following state subgoals: 

1.1, 1.2 

2.1, 2.2 

3.1,3.2,3.3 

4.1,4.3 



3rd Grade 

In the third year of the theatre program, the student will 
build on skills and reactions developed in previous the- 
atrical experiences. Greater emphasis is placed on care- 
ful use of the voice and body. Perceptual and response 
skills are enhanced by continuing efforts to develop se. - 
sory acuity. Students experience a wide variety of the- 
atrical activities which allow them to demonstrate more 
advanced skill'; as they consciously plan their work and 
make aesthetic judgments. Through related theatre ac- 
tivities, the third grader will enhance competence in 
other areas of learning. 

The third grader will: 

• Interpret character motivation and behavior in creative 
drama, film, television, and plays. 

• Use movement and voice to communicate thoughts, 
and feelings. 

• Apply problem-solving techniques to theatrical 
activities. 

• Present theatrical activities based on a variety of 
stimuli. 

• Gain in self-confidence and be more accepting of 
others. 

Third grade theatre meets the following state subgoals: 

1.1,1.2 

2.2 

3.1, 3.2, 3.3 
4.1, 4.3 
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A K-12 Theatre Education Match with the State Theatre Education Goals 



1 



2 



5. 



T 



8 



STATE SUBGOALS 



1.1 1.2 2.1 2.2 2.3 3.1 3.2 3.3 4.1 4.2 4.3 



Oral Exchange of 
Experience X 
Role Playing X 

listening for 
Understanding 
Use of Oral Language 
Expressive Creative 
Thoughts 



X 

X 



Exchange and 

Understanding of Ideas X 
Oral Expression of 
Thought and Feelings X 



Sunrmarize Sequentially 
Listening Analytically 



Sequential Relating of 
Narratives X X 

Assessment of Narratives X X 



Oral Descriptions 
Criticism of Peer 
Creativity 



X X 



Oral Reports X X 

Criticism of Oral Reports X X 



Logical Presentation of 

Extemporaneous 

Speeches X X 

Writing of Others X X 

Comprehension of Cause 

Jind Effect X X 

Predictions of Plot 

(Outcomes X X 



X 

X 



X 
X 

X 



X 



X 

X 



X 



X X 
X X 



X 



X X 



X X 



X 
X 



X X 



X 
X 

X 

X 



X X 
X X 



Introduction of Dramatic 

Structure X X X XX X X X 

Basic Theatre Terms and 

their Origins X X X X 



Example of a Local 
Match with State 
Theatre Education 
Goals 

To assess local programs it 
is helpful to complete a 
match between goals 
established by the local 
system or the state and the 
goals )»nplicit in the current 
scope and sequence. The 
following is an example of 
such a match. 
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ThMtra Arts 

Improvisation 
Voice 
Movement 
Stage P^tiquettc 
Theatre History 
{ ( )ver\'iew ) 
Characterization 
Functions of Sccuiery 
iind Liuhtin^z 

Pkiy Production 

Role Plaving 
Scene Development 
Directorial Functions 
Set Construction 
Theatn^ HLsiorv 
Speciiic) 

Actinvi Methods Some 
( >nil huerpnnation 
Desiun, UdUinu. luui Set 

Independent Ploy 
Production 

Concentratioiis 
Actin^i 
Direct inu 
Design 



X X 

X 

X 

X X X 



X X 



X 



X 
X 



X X 



X 
X 



X 
X 



X 
X 



X 
X 



X 
X 



XXX 



X 
X 



X X X X X X 



X 
X 
X 
X 



X 
X 



X 
X 
X 
X 



X 
V 



X X 
X X 



X 
X 
X 
X 



X 

V 



X X X 



X 
X 



X 
X 



X 
X 



X X 
X X 



X X X X X X 
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INSfRUCnONAL UNITS 

An instructional unit describes how a topic at a particu- 
lar grade level is to be taught. It is a guide for teachers to 
use in working with their students. 

An instructional unit consists of several 
important elements: 

— the title or topic to be covered; 

— a narrative or outline describing the content to be 
covered; 

— a set of objectives derived from the goals and sub- 
goals and defining the scope of the unit or course; 

— the activities necessary to reach the objectives; 

— a list of resources, equipment, and supplies; 

— a description of the evaluation procedures needed to 
determine whether or not the objectives have been 
met. 

How Are Instructional Units Developed? 

The first step in developing an instructional unit is to ex- 
amine existing ones. It may be helpful to answer a series 
of questions about them: 

1. Do the objectives build towai'd designated goals and 
subgoals and do they cover the scope of the topic? 

2. Is the content, including skills, adequate enough to 
cover the topic and is it current? 

3. Are the activities adequate for reaching the objectives, 
and are they appropriate for the learner? 

4. Is the sequence of learning activities within the unit 
logical? 

5. Are the resources listed adequate f^: the activities? 

6. Does the evaluation relate directly to the stated 
objectives? 

A series of decisions must then be made. First, is it 
possible simply to revise the existing units? Second, are 
units available from an outside source that could be 
adapted to meet the identified needs? Third, if not, how 
can new units be developed locally to improve the 
curriculum? 

Once these questions have been answered, it may be 
helpful to pilot any resulting curriculum changes. The 
evaluation of such a pilot can be useful in further refin- 
ing the new curriculum. 

Example of an Instructional Unit 
MAYWRmNO UVU 2 

UNIT DESCRIPTION 

The Playwriting Unit will extend experiences in play- 
making by providing opportunities for students to read 
and analyze short plays and to wTite scenes. Students 



will work together and alone in activities that will en- 
hance understanding and skill development. Emphasis 
will be placed on translating understanding of playwrit- 
ing into the writing of performable material. Emphasis 
will also be placed on development of personal response. 
Discussion, reading, field trips, contacts with writers, 
observation, trial-and-error projects, and revising will 
further establish the broad and specific goals of the unit. 

UNIT GOALS 

The following state theatre education subgoals are met 
in this unit: 

1.1, 1.2 

2.2, 2.3 
3.1,3.2,3.3 
4.1,4.3 

UNIT OBJECTI\^S 

By the end of the unit, students will be able to: 

1. Identify cause and effect in plots and character 
behavior. 

2. Predict probable behaviors of characters based on 
background information and specific circumstances. 

3. Suggest alternative courses of action in plots and 
predict results of them. 

4. Distinguish between "character" and "actor" in live 
theatre and television. 

5. Recognize and use the formal characteristics of a 
dramatic script, including identification of speakers, 
dialogue, and stage directions. 

6. Ask appropriate questions about the structure of 
plots, motivations of characters, and chai'acter- 
specific dialogue. 

7. Convert material from narrative to dramatic modes. 

8. Demonstrate knowledge of a planning process for 
writing a scene. 

9. Write a scene in which dialogue imitates daily 
speech and also reveals character motivation. 

10. Re-write a scene after obtaining critiques from 
others. 

11. Identify and discuss career opportunities in 
playwriting. 
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VOCABULARY 

Playwright/play writing 

Plot/'setting/'character/theme 

Static and dynamic characters 

Characterization 

Motivation 

Aesthetic distance 

Willing suspension of disbelief 

Script'text 

Dialogue 

UNIT PREREQUISITE EXPERIENCES 

Reading/discussing plays 
Seeing/discussing plays 

Knowledge of the significance of the playwTight to the- 
atre. Other writing based on observation of people, 
with specific >>:tention to description of behavior and 
conversatio».. 

UNIT LEARNING MATERIALS 

Library of plays 

Access to wTiters, particularly playwrights if possible 
Tape recorders 
Space and performers 

SAMPLE LEARNING STRATEGIES 

1. Using a scene from a contemporary play, identify 
examples of cause and effect, character-specific 
dialogue, indications of motivation, and stage 
directions. 

2. Using a tape recorder, collect typical convei::ations. 
Analyze the conversations and write a "home" scene 
and a "school" scene creating appropriate dialogue. 

3. Identify and analyze a fairy tale for cause and effect 
and for character behavior. Write a plan for changing 
the tale into a dramatic script. 

4. Using the written plan, convert the fairy tale into a 
dramatic script. 



SAMPLE ASSESSMENT TASKS 

1. Based on the reading of a play, lead a discussion on 
how the same story might be told in a novel or short 
story. 

2. Listen to an oral critique of a scene written by a fel- 
low student; write a report identifying the criteria 
used in the critique. 

3. Using a scene you have written, meet with a director 
and actors who will enact it; explain your intentions 
as a wTiter and answer their questions. 

4. Working with peers, observe a performance of the 
scene you have written; engage in a critique of the 
script. Revise the script. 

5. Engage in a critique with a professional play^vright of 
the revised scene. Make revisions again. 

SELECTED RESOURCES 

(Jrote, David. Script Analysis: Reading and Under- 
standing the Playscript for Production. Belmont, (^A: 
Wadsworth, 1985. 

Kerr, Walter. Ffow Not to Write a Play, New York: Simon 
Schuster. 1955. 

Kline, Peter. The Theatre Student: Playwriting, New 
York: Richard Rosen Press, 1970. 

Mc(;owan, Kenneth. A Primer of Playwriting. New York: 
Random House, 1951. 

Smik^y. Samuel. Playwriting: The Structure of Action. 
Englewood Cliffs, N,J.: Prentice-Hall, 1971. 

Van Druten. John. Plainer ight at WorL Wesport, CT: 
(ireenwood Press, 1953. 

Wai-d, Winifred. Play waking with Children. New York: 
Appleton-(V-ntury-CYofti>. 1957. 
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SUBGOAL LEVEL 1 



1.1 • Identify common evonUs and situations in various theatre acti\ities. 

• Identify common humcUi behaviors in vaiious tlieatre activities. 

• Identify universal themes depicted in various theatre activities. 

1.2 • Demonstrate an understanding of imitation a.s fundainental to iill theatrical 

experience. 

• Demonstrate an understanding of the functions of language and action in theatre. 

• Demonstrate an understanding of space, time, and energ\- as dioatrical elements. 

2.1 • Imitate people. aniniciLs, and things from everyday life. 

• Explore differences among people tlii-ougli dramatic }:»lay. 

• Explore, througli draiviatic play, behaviors of fictioncd chai*acters. 

2.2 • Exi)lon^ the difference between perfonnance iuid audience space, perfonning 

iuid attending, and attending and responding. 

• Exi^lore the diffen^nce bi^tvveen pretending and real-life behavior. 

• Explore the need for conventions in theatre. 

2.:} • Hec^ognize that dran^atic play and creative di-amatics may contiiin dialogue, 
narration, and shifts in time and space. 

• Illustrate feaaires of dramatic text tl\rougli storytelling. 

• Illustrate dramatic text through creative driunatics. mime, and improvisation. 

:}.l • Explore sound and movement as a means of self-expression and communication. 

• R(^act spontaneously to environmental stimuli as a means of theatricid 
expression. 

• Develop imagination througii drainatic tmd creative di*amatics. 
3.2 • Experiment with c:haracterization by observing and imitating others. 

• Demonstrate a basic awareness of theatrical cause and effect. 

• I'nderstand the relationship between actor mui audience. 

• Demonstrate willingness to participate with othovs in theatrical ac-tivity. 

• Respond to tlu^ ideas cUkI behaviors of others in theatric^al activity. 

• Respond positively to rules governing theatrical activity. 
4.1 • Respond constructively to works of art c reated by othcTS. 

• Dc^monstrate the ability to discuss ones contribution to theatrical activity with a 
balance of pride imd modc\sty. 
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• Establish patterns of aesthetic resportse that are based on high standards 
theatrical activity. 

4.2 • Develop a vocabulary for discussing strengths and weaknesses of theatrical 

productions. 

• Discuss expectancies for theatre acti\ity. 

• Identify differences between personal opinion and theatre criticism. 

4.3 • Develop trust in group criticism. 

• Develop confidence as a result of constructive peer criticism. 

• Improve skills as a result of positive, affirming criticism and increased 
confidence. 

SUBGOAL UVIL 2 

1.1 • Recognize how theatre reflects indi\idual and peer concerns. 

• Recognize how theatre reflects concerns of the extended community. 

• Recognize how theatre reflects uni\'ersal concerns. 

1.2 • Demonstrate an understanding of how the elements of theatre are extracted 

from human experience. 

• Identify the elements of theatre in various theatrical experiences. 

• Demonstrate an understanding of how the elements of theatre can be used in a 
variety of ways to achie\'e aesthetic effect. 

2.1 • Identify ways in which people in different cultures have used playmaking to 

imitate daily life. 

• Identify ways in which people in different cultures ha\'e de\*eloped distinctive* 
fornis of playmaking. 

• Identify differences between theatre and theatre-deri\'ed media and how each 
presents chaa*acters in crisis situations. 

• Identify various conventions of theatrical activity and their origins. 

• Identify ways in which theatrical con\'entions de\'eloped over many historical 
periods. 

• Expk)re the evolution of tlieatrical architecture and its effect on play production. 

• Read plays and discuss tlieir components. 

• Attend a variety of plays and discuss how tJieir texts have hi^n translated into 
productions. 
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• Read and respond to various writings about theatre. 

3.1 • Use improvisation as a rehearsal technique in play production. 

• Use sensory recall to enhance characterization. 

• Create, produce, and perform an improvised play. 

3.2 • Use theatre vocabularly such as proscenium, a^side, moti\-ation, and blocking. 

• Construct a setting for a theatrical activity. 

• Participate in rehearsal, production, and performance of theatrical activities. 

3.3 • Identify the responsibilities of playwrights, directors, actors, and designers. 

• Identify' the responsibilities of various technical contributors to theatre. 

• Identify theatre management responsibilities. 

4.1 • Identify ways in which various experiences in theatrical activities have 

expanded personal response to theatrical experiences. 

• Identify ways in which reading and discussion have expanded response to 
new theatrical experiences. 

• Demonstrate understanding of the need for aesthetic response to be both 
intuitive and informed. 

4.2 • Refine a list of critical standards for use in theatre criticism. 

• Use refined and expanded critical standards in evaluating class assignments 
and school productions. 

• Use refined and expanded critical standards in evaluating out-of-school 
productions. 

4.3 • Demonstrate acceptance of and develop skills in giving constructive criticism. 

• Apply established criteria in judging the effectiveness of personal 
contributions or assignments in acting, directing, and technical theatre. 

• Apply established criteria in evaluating peer performance in classroom 
activities as well as school-wide performances. 



SUBGOAL urn 2 

1.1 • Recognize how theatrical form and content evoke aesthetic and social 

response. 

• Recognize theatre s importance as a form of aesthetic expression throughout 
history. 

• Recognize how other art forms contribute to the aesthetic effect of theatre. 

1.2 • Identify and demonstrate an understanding of theatre elements in script 

analysis, production design, directing, and acting. 

• Understand the role of the elements of theatre in achieving unity of effect. 

• Compare the elements of theatre with elements of art, music, and dance. 
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Demonstrate knowledge of how specific playwrights in major historical 
periods have imitated life through drama. 

Demonstrate knowledge of major periods of theatrical history and different 
cultural theatrical expressions. 

Demonstrate knowledge of how Pulitzer Prize-winning plays have reflected 
American life. 

Demonstrate knowledge of how theatrical conventions effect acting 
performances and audience response. 

Demonstrate knowledge of how playwrights have expressed universal themes 
over many historical periods. 

Demonstrate knowledge of how technological advances have effected theatre 
productions. 

Recognize that a variety of opinions about theatre is desii'able. 

Identify ways in which contemporary approaches to theatre evolve from 

theories, traditions, and practices of the past. 

Demonstrate awareness that a broad background of theatre knowledge effects 

the degree and quality of personal theatre response and practice. 

Graphically represent a production concept for a play. 

Engage in improvisation to explore the subtext of a script. 

Design a set, lighting plot, or sound plot, consistent with a specific concept. 

Analyze and interpret a published script. 

Create a variety of characters drawing from recognized acting methods. 
Apply various historical and contemporary approaches to theatrical 
performances/productions. 

Demonstrate social responsibility during the rehearsal process. 
Demonstrate social responsibility for the duration of performances and post- 
performance activities. 

Demonstrate social responsibility as an audience member 

Present and defend orally judgments about a variety of theatrical activities. 

Write critical reviews of a variety of theatrical activities. 

Demonstrate as a peer teacher ways of improving theatrical activities. 

Demonstrate an understanding of the role and responsibility of the theatre 

critic. 

Analyze theatrical theories and criticism from a variety of sources. 
Demonstrate critical skills in preparing written critiques of theatrical 
productions. 

Facilitate ensemble effect through self- and peer evaluation. 
Demonstrate personal behavior which subordinates personal needs to the 
aesthetic and technical requirements of the production. 
Refine and apply standards of criticism to include ensemble effect. 
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Required Maryland Competency Objective: 
Placement within Framework Goals 
and Subgoals 

The State Board of Education requires each Maryland school system to "provide a com- 
prehensive program in the arts ... in accordance with guidelines established by the State 
Department of Education." (COMAI^ 13A.04.07.01A) In Grades K-8, the instructional pro- 
gram shall encompass the following objective from the Arts/Physical Education section 
of the Declared Competencies Index: 
5.2.1.3 Participate in introductory performing arts activities 

The expected outcomes of programs in theatre related to the competency and objective 
set forth in COMAR 13A.03.01.04 are described in "The Arts/Physical Education Program 
Requirements " State Department of Education, Project Basic Office, Resource Paper 12, 
1981. 

The required program outcomes addressed for theatre in "The ArtsThysical Education 
Program Requirements" are described below in relation to the framework subgoals that 
subsume their content. 



EXPECTED OUTCOMES 

— The use of the voice and body as communication 
tools 

— Audience behaviors and responsibilities 



FRAMEWORK SUBGOALS 
1.1, 1.2,2.1,3.1,3.2, 
4.1,4.2,4.3 
2.2,3.2,3.3,4.1,4.2 
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^ Theatre Curricular Framework Glossary 

Aesthetics The branch of philosophy that deals with theories of art and beauty 
Aesthetic Pertaining to those characteristics of a work that place it somewhere on the 
scale of beautiful to ugly (While aesthetic qualities vary according to ones knowledge, 
experience, and point of view, traditionally they include harmony, unity, moderation, and 
verisimilitude.) 

Aesthetic Judgments Decisions about a work of art made on the basis of what one 
thinks is beautiful or artistic 

Conventions Commonly accepted devices, principles, procedures, and forms that allow 
various freedoms and restrictions to exist in theatrical activities, e.g., the stage curtain; 
curtain calls; applause; asides; soliloquies; the three unities of time, place, and action 

Collaborative Process The cooperative endeavor required to produce and perform a 
play (This process requires close attention to individual responsibility, willingness to 
share ideas and tasks, assistance to others, and team effort.) 

Croft Skill; Technique; doing a job with careful attention to detail and discipline 

Creative Drama Improvised drama containing a structure usually consisting of a begin- 
ning, middle, and end; usually applied to theatrical activity for children 

Drama A written or unwritten scenario intended for stage presentation; the script of a 
play 

Dramatic Play The imitative play of young children that mimics the actions and charac- 
teristics around them; fragmentary and random, it does not have a clear structure 

Elements of Theatre Components of theatrical activity: space, time, imitation, action, 
language, energy 

Ensemble Effect The result of harmonious blending of the efforts of the actors in a pro- 
duction (This term sometimes also indicates the result of the blending of all the artists 
and craftspeople involved in a production.) 

Form The shape and structure of a theatrical activity the organization of the elements 
of theatre into a distinct order, e.g., musical comedy, melodrama, tragedy 

Spectacle All visual elements of a production: scenery, properties, lighting, costumes, 
makeup, physical movement 

Theatrical Activities Improvisation, creative drama, storytelling, choral reading, story 
dramatization, story theatre, puppetry, readers' theatre, role playing, theatre games, 
mime, creative movement, and the like 

Willing Suspension of Disbelief Acceptance of theatrical conventions: acceptance of the 
illusion created in the theatrical activity oi* performance 
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